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1.1

1.2

External review methodology

The previous External School Review (ESR) was conducted on 10, 17-22
March 2004.

The ESR team conducted the review on 11, 13-15 and 20 January 2010 to
evaluate the school performance in school self-evaluation (SSE) and various
domains.

The ESR team employed the following methods to understand the situation
of the school:

- Scrutiny of documents and data provided by the school before and
during the school visit;

- Observation of 41 lessons taught by 41 teachers;

- Observation of various school activities, including morning assembly,
after school activities.;

- Meetings and interviews with the Supervisor and members of the School
Management Committee (SMC), Principal, Vice Principals, panel
chairpersons, heads of functional committees, teachers, school social
worker, student guidance teacher, parents and students; and

- Shadowing of a sample of 3 students for a whole-day period to observe
their school life.

The review findings presented in this report were derived from the corporate
judgment of the ESR team based on the information collected through the
above-mentioned methods.

Basic information about the school (original text provided
by the school)

Raimondi College, founded in 1958, was named after the first Catholic
Bishop of Hong Kong, Timoleone Raimondi (1874 — 1894) and is sponsored
by the Catholic Diocese of Hong Kong. The College has a feeder link with
its Primary Section and is migrating from a boys’ school to a co-educational
school.

Raimondi College shares the universal mission of Catholic schools in the
education of the whole person. Consistent with the school motto, “In
Constantia Fortitudo”, the College guides its students to persevere in their
quest for knowledge and helps students build their character, develop their
potential and their sense of commitment towards the comumunity at large. 1t
is the College’s hope that all students and members of staff experience the
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spirit of love and the teachings of the Gospel through both the

and school life.
e C(Class organization and student population in 2009-2010:

curriculum

Secondary 1 2 3 4 5 6 7 Total
No. of classes 4 4 4 4 4 3 3 26
No. of students 152 161 159 155 144 95 82 948

The Knowledge Building model has been used by our teachers over the past
few years to enhance students’ capability for self-directed learning. It is
now considered to be a suitable framework to meet the challenges brought
by the new senior secondary curriculum, namely, dealing with learner
diversity, equipping students with necessary generic and thinking skills, as
well as helping students to apply knowledge to solve problems. Students’
all-round development is further enhanced through the implementation of
Other Learning Experiences and the Student Learning Profile. A proactive,
preventive and educational approach has been adopted to create a
harmonious, supportive, orderly and caring school environment, conducive
to students’ learning and growth.

A ‘Manual for School Self-evaluation and Improvement’ has been
formulated to facilitate continuous self~improvement. It encompasses the
staff appraisal system, collection and analysis of data and opinions,
identification of issues, implementation of action plans and staff
development programmes, evaluation and planning, alongside the Planning-
Implementation-Evaluation (PIE) process to tackle problems.

The School Administration and Improvement Committee (SAIC) is
responsible for coordinating the work of Key Learning Area (KLA)
departments, subject panels and teams to ensure alignment of programme
plans with the school’s major concerns. Middle managers are accountable
either to the Curriculum Development Committee (CDC) or the Student
Support Committee (SSC). An interim review of the annual school plan
serves to make necessary adjustments in school plans and propose major
concerns for the folowing school year.




2.1

Continuous Development of the School

The school aims to provide a safe and caring environment for learning and
teaching, a whole person education for its students and to guide them to
persevere in their quest for knowledge and help them build their character,
develop their potential and their sense of commitment towards the
community. This is illustrated in the way that the management and teachers
are administering the school in its everyday business. The school
management understands well the needs of students and the aspirations of
parents for their children. The school is firm in its belief and accords its
own development priority, pertaining to its vision and mission, when
introducing changes amidst the prevailing educational reform and new
academic structure. This is illustrated both by the change of policy, from
two years previously, to admitting girls in the lower forms and by its offering
of subject choices under the New Secondary School curriculum (NSSC).

The major concemns (MC) of the 2006/07-2008/09 School Development Plan
(SDP) and that of 2009/10-2011/12 SDP are focused and have mapped out in
a progressive manner the strategies for meeting the developmental needs of
the school over the years, paving the way for its sustainable development.
This also represents an attempt to prepare students for the changing world of
study and work, as well as to direct the management and teachers alike with
respect to the challenges brought about by the present curriculum reform and
the academic structural change.

In response to the recommendations of the last ESR, the school has been
prompt in taking action, as deemed necessary and appropriate, for sustaining
good student performance outcomes. It has also attended to the areas of
SSE, professional leadership and career guidance, which is amply reflected
in the MC of the past and present SDP. The provisions and measures
adopted are taking effect and are manifested in the continued improvement
of student performance in public examinations in recent years. The
school’s planning, and the associated efforts made by the teaching staff,
deserve recognition and commendation.

The SMC, although composed solely of appointed members of the School
Sponsoring Body (SSB), has a good mix of expertise to provide valuable
advice on human resource management, financial and educational matters.
SMC members recognize the contribution of the Principal and the teaching
staff and are satisfied with the performance of the students. Apart from
steering the development of the school, the SSB renders strong financial
support, as exemplified in the recent relocation of the primary school section
to make more room for the secondary section in an effort to provide a better
learning environment.

The school management values views and opinions of other stakeholders.
It has put in place a School Executive Committee (SEC) comprising

-
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representatives from the SMC, alumni, the Parents Teachers Association
(PTA) and elected teacher representatives. The SEC is a consultative body
on school policies and matters pertaining to the education of the students,
representing the school’s effort to elicit views from a broader spectrum than
the SMC alone.

Consecutive SDP are prepared and set out to construct a school curriculum
aiming to cultivate students’ capacity for self-directed learning. It also
seeks to achieve a professional development programme for teachers,
effecting flexible teaching pedagogies. These latter promuigate a student-
cenired approach in their delivery and a built-in self-evaluation framework
for sustainable improvement in their daily business. This is achieved
through an assurance mechanism in which subject departments and
functional committees are to address the school’s MC in their programme
plans along with their teaching curriculum. These are assessed in the form
of an interim report and a year-end evaluation by individual departments,
under the monitoring of the CDC and the Assistant Principal. PIE is in
operation across the levels and evaluations are used to inform future
planning. However, there remains room for improvement as the quality of
evaluation and the extent of follow up action taken by subject departments
and functional committees vary.

The MC of the SDP are the outcomes of a series of discussions and
consultations with wide participation by teachers. Strengths, Weaknesses
Opportunities and Threats analyses are carried out and teachers are given
opportunities to take part in the prioritization of their perceived development
focuses, with a view to reaching consensus and fostering ownership. The
approach adopted by the school is deemed to be transparent and is seen as
making an attempt to bring in views from most stakeholders.

The Principal is a very experienced administrator. Under his headship, the
school has gradually become one that consistently motivates students to
achieve their best and has the results to show it. The Principal, together
with a team of dedicated teachers, maintains an environment that helps
sustain a culture that fosters a harmonious relationship among teachers and
students and unvaryingly gives the teachers a free hand to conduct their
teaching duties.

The school has in place an organization structure that functions well.
Duties are clearly delineated and responsibilities carefully defined. Despite
recent changes in the senior management, the same school culture prevails as
the new appointees are seen as being competent in taking up the new
challenges and roles. It may take some time for them to settle in and to
pick up the momentum as they develop. The school may consider
conducting regular review of the organization structure so that promising
teachers are groomed and distributed leadership fostered to work towards a
sustainable and smooth succession in the future.

The Head Teacher (HT) for learning and teaching and HT for different forms
are doing well in overseeing and monitoring the administrative duties of the
various subject departments and in improving and keeping track of students’
performance. They serve well to keep the SAIC informed of the state of
affairs at different levels under their ambits and as a means to fore-warn



2.2

subject teachers that support and remedial measures are needed for students
at risk.

The Principal plays a pivotal role in the school’s staff appraisal mechanism.
He observes lessons taught by all new teachers and appraises all other staff
members. In doing so, he makes use of information derived from teachers’
self evaluation and that gathered during peer lesson observations, as well as
views collected from subject panel heads. He also collects teachers’ views
about his own performance. The system supports reflection by all parties
and serves both the purposes of monitoring and of helping the school
management to know about teachers’ training needs. However, the school
may consider involving the middle managers to help share the load presently
shouldered by the Principal alone, so as to establish a succession ladder for a
continued and sustainable development and to promote distributed leadership.

The school has high regard for the contribution by parents and alumni in
school development and their views are valued in formulating school
policies. They are represented in the SEC to give advice on school
management and policy making. They constitute a good source of support
and advice, and the school could consider enhancing their involvement in
school development and policy making so that their expertise is put to good
use. Training programmes, such as those on catering for teenagers’
emotional developmental needs, are organized for parents. The school
takes the initiative in forging close ties with external institutions in an effort
to provide professional development opportunities for teachers.

Learning and Teaching

The school has formulated clear curriculum goals which conform to its
mission to guide students in their academic, moral, and spiritual pursuits. It
has endeavoured to provide a broad and balanced curriculum by offering
students a diverse selection of academic subjects and co-curricular activities.
Theme-based activities under the Moral and Civic Education (MCE)
curriculum have been appropriately planned and implemented during the
Class Teacher Periods to promote positive values and aftitudes.  Students’
spiritual growth is cultivated through the arrangement of daily morning
assembly, Ethics lessons for S6-7, and Religious Studies lessons for S1-5.

The school has placed due emphasis on the preparation and implementation
of the NSSC. Commendable efforts have been made in disseminating
relevant information to the stakeholders and seeking students’ preference for
elective subjects. There is also deliberation on the possibility of offering
Applied Learning courses to students who desire a more career-oriented
learning experience. At present, a combination of four core subjects plus
three electives, which are to be chosen from the KLA of Personal, Social,
and Humanities Education (PSHE), Science Education, and Technology
Education, is suitably offered to provide all S4 students with a solid
knowledge foundation for their future pursuits. For those who intend to
broaden their academic exposure, a fourth elective chosen among Ethics and



Religions Studies, Visual Art, Music, and Physical Education has been
flexibly offered.

Appropriate attention has also been given to enriching students’ Other
Learning Experiences (OLE). Students’ aesthetic and physical
development are fostered through structured learning in Music, Art, and
Physical Education lessons. The OLE period, which is held in conjunction
with other extra-curricular activities, is well-coordinated and provides
students with learning activities related to MCE, community service and
career-related experiences. Evaluation of the arrangement of the OLE
activities has been ongoing and ifs overall implementation is generally
smooth, To ensure students’ whole-person development, the school has
planned to use an online electronic platform to gradually implement the
Student Learning Profile, aiming to encourage students to reflect on their
own learning. Students are given fraining on how to complete their profile
and are responsible for recording their activities, achievements and learning
experiences.

The school has devised appropriate measures in preparation for the
implementation of Liberal Studies (LS), and has deployed the necessary
resources to align panel members’ views on pedagogy, student learning, and
assessment. Collaboration within the panel is encouraged, as one period
per week is dedicated to collaborative lesson preparation. With an aim to
give better learning support, students in the four S4 classes are divided into
six groups, two with lessons conducted in English and the other four in
Chinese. In deciding the medium of instruction for LS, the views of parents
and capability of students are aptly accounted for, so that students can learn
within the most conducive environment.  The implementation of
Independent Enquiry Studies, which will begin in 2010/11, involves only LS
teachers in guiding students’ work.

The school has conducted a curriculum review to identify gaps between its
junior secondary curriculum and the NSSC. Changes such as replacing the
S3 Physics, Chemistry, and Biology curricula with the Science curriculum
were subsequently implemented with an aim to equip students with the
necessary knowledge and skills to pursue their studies. Building on the
above, the school could continue to develop its school-based curriculum by
exploring further curriculum integration and coordination of training in
generic skills to ensure that students are well-prepared for the NSSC.

Enhancing students’ language development and promoting their self-directed
learning are two highly regarded issues in the development cycles of
2006/07-2008/09 and 2009/10-2011/12. The importance of learning in an
environment rich in English and Putonghua is stressed. Opportunities for
practising English outside the classrooms are provided, such as
announcements in English during morning assemblies, activities arranged at
the English Corner, English Week and Interclass debate. Progress has been
smooth in facilitating the use of Putonghua to learn. Putonghua Day and
song dedication are arranged to give students more opportunities to practise
the language, in addition to the use of Putonghua to teach Chinese in a few
junior form classes. Learning activities, such as Music and Drama Week,
are arranged and subject departments have also formulated appropriate
strategies to promote learning across the curriculum. The school library,
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